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Chapter 1

THE PROBLEM AND DEFINITIONS OF

TERMS USED

'INTRODUCTION I

"y

i

The California community colleé:~zﬁ§fructenmi§d

\

e,
ey

facing the same basic problem that is besetting individﬁals;

/
!

throughout the present social order, namely the ﬁecessity
of adapting to.situations resulting from varying conditioné
of employment and the need to adapt to continuous
institutional changes.

Questions regarding instructor scheduling are
continually asked regarding the existence of a correlat#bn

of assigned teaching loads throughout the California

|
!

community college system. : /
Attention to the.areas of skills, attitudes, and
application of knowledge fo the teaching process prégénts
- a demanding need for evaluation 6f the assignment or’/
scheduling of faculty membefs to best utilize the a ilities
of each. It cannot be denied that educational ref’rms can
provide é more meaningful educational climate.
The design of this study was based on a fselect
group of subjebts throuéhout the California co ﬁunity

college systemxin order to determine whether correlation
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can be found in order to compare the results at the

_ conclusion of thé‘study.
THE PROBLEM

Statement of the Problem

In recent years, there has been increasing concern
on the part of community college instructors relative to
the clock. hours assigned them in comparison to those in

surrounding}districts. Variables are also bresent when

4

comparisons Qre made with those teachiné in diéciplines
¥ / N
othér than the areas in which each individual is involved.

The problem is many times aggravated when

|
instructors become aware that long hours assigned in

classroom and/or laboratory prohibits professional growth.

Academic instructors feel that study time is limited, while

| 4
occupational education instructors find themselves unable

to keep cﬁrren@ with fndustry standards ahd methods pf
operétion of newly developed advances in technology.
The problem of this study was: (1) to examine

~ the assigned instructor clock hours at selected community
v «

" colleges in California, listing subject matter taught;
. \\\ ¢ ’ -
(2) to determine methods of modifying schedules when

\
necessary; as well as (3) to provide assistance in

establishing standards through fostering further research.

\

This study Wﬁsﬁnot concegged,with instructional teaching
. ¥ "

oy
~

|

R

- N
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quality.

Purposéi§f‘the Study

=

It was the purpose of this research t6~§urvey the
preséétly functioning faculty assignments throughout tﬁe
Caljifornia community college system. To this end, answers
wefre sought to the following questions: 5
1. What suggestions are offered in literature”
concerning clock hours taught at the community college
/ leve}?
g“;:;\\;;gii\Yhat standardization is presently in existence
for ége in\Eééiggﬁqg\teaching loads?
3. %bat guidé\ es.-can be developed for
standardization of teaching loias:ig;fgggunity colleges?
;'"4. What recommendations can be ?:T\for improving

clock hours at the community college? "

Need for the Study

A basic factor‘in planning faculty teaching
assignments is the relétive desirability of their work, 1In
addition to a total teaching load, the attractivgness of 2
position may also be based on salary, extra dutiesj; Sick
leaye, tenure, and other benrefits. Stable lezeig/z;
expectancy should be attempted, even though no nafIBnal

) data are available for comparison in several of these

areas, in otﬁers faifly definite information has been

!
L)

/

9




provided.

As far back as 1939, Con’ley sﬁﬁdie\\the junior
college instructor and discovered cev%ain facts about his

work load that are still reasonably ccupate* as conflrmed
//

by a limited questionnaire distributed to 1150 1nstructors

in fifteen instructional departments, ;nelﬁding only those

J < . .
public funior colleges that employed more than.15
instructors.1 T <

F Exﬁang d enrollments and e larged prograz offerings

“,
.
S

eflect | |

i
f
i

. £ e
\\\\—L& - 2. Qu s'g}glzmix:ewr s
effort. \
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| ; i
uld regnireka minimum g j
e | |
i

Yo ding of questlons must be easily under }
|

: 4.\ague t;3ns~were gathered to collec
' ) N § £y R A
g EN '

selecyeé discipi}ngs. \“m
[

P f;;:; W~\$pornton Jr., The Community Junior /
N ork: John Wiley, 1966), p. 138.
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, 5. Answers tof questions would be reported in a way

amenable to accurate computation, analysis, and
. oy

interpretation.
6. Eac% of the 102 (as of summer, 1975) community
/ .
colleges in Cayéfornia had to be researched to determine

the name of the instructional deans in order “to contact |

each personally to -expect lérge; response. R
7. This instrﬁméﬁt was designed for the purpose
of provid%ﬁgxa sound basis for future pr?gramming.
| |
i DEFINITIONS OF TERMS USED
The &ollowing terms-are defined as used in this
- study. ; .
. ,{ » -
Clodk hours. This-term refers to the actual number
~of hours sﬁent by eaéh instructor in assign d teaching,
whether it-be lecture or laboratory ahd/or o
B \

Community college. A communité\c llege is an

institution of higher learning, controlléd by a local board

o

of trustees or regents and operated under Jtatutory
_ provisions. Two or more years of work in one or more

t
standard collegiate academic curriculum are offe

one or more years of instruction may be offered w;;bh are \\\g: ‘
~ ' N

terminal in nature. A community college may confer the

d, but

aséociateﬂdegree, but it does not, grant the baccalaureate

B 11




degree.

- -

Standard teaching load. This term refers to a
K=

report by the California State Chancellor's Office that
standard teaching load is generally felt to be equated to

~

fifteen lecture hours per week.

@

6 “
Chapter 1 has presented the problem and its
importance, including an introduction, statement of the
problem, purpose of the study, need for the study, and

A

limitations of the study. Terms central to the study were ]
defined. o u

Ehapter 2 contains a review of related literature,
including literature and major contributions (made) to_ the
problem, and includes a brief overview of community college
development. .

Qeapter 3 deals with the development of the >
\‘\quegtigﬁﬁﬁire and refers to population studied.

Qhapter 4 providds the'survex and acquisition of
materials gathered from seiected deans of the Califo;nia
community colleges and includes treatmént of data gathered.
‘ //ﬂ Chapter 5 summarizes and concludes the study.

A bibliography and appendixes provide appropriate

reference to the text of the study

12

ORGANIZATION OF THE STUDY LQ
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Chapter 2
REVIEW OF LITERATURE AND RELATED RESEARCH
'\‘\ ' s
HISTORICAL DEVELOPMENT

, .
H 5 .. ‘

Und fying forceé,contribdting teo the present status.

- Y i - [l

of the communlty colkege are numerous and varled, of which

X
four major forces seém to stand ou;g"The first force i&s
p .

the establishment of the idea 1tself, proposed by a
succession of deans and ﬁniversi%y pre§idente;/the second
force involved the economic wherewithalifor/éommdnity'
college development id‘a nation.tha; was' aﬁidly becoming
the wealthi in_the history of %ﬁe wor/ldd. A third force
wae the actical feasibility of integ ating"the*idea,
ease with whieﬁ/ﬁﬁg/eommuni y.college ma‘hinery‘-l,
eould.be st in ;otidna;'Finally, th /;Qﬁ§;h~force.was the

~ / 1
public's acdeptance Jthe idea of providing an easy access

9

higher educati for a11 “‘those Who desired it and could&
‘profit by it. erefore, the idea, the wealth the )
3 i .
prac%icaﬁility, and the democratic dream were the major

forces interacting to‘pro uce the phenomenon of the
< & & . '
Amer1can two-year ‘collefe. While the’ﬁivisiong pf this

phenomenon vary with/the writers on thé.subjeEt, at least
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four stages can be clearlyuihentified.l

A Initial Two-year Private ’ .

College Perigd
(18357-1900)

“Kelley and Wilbur noted,

- The private junior college was the first type
to be founded in the United States. The word
. . initial is used in the heading because the greatest
thrust of growthéhas in the case of all other types,

//////7 came after 1900.
7 3

/ Initial Two-year Publdc ’
College Period ' .
(1901-1920) . )

Of course, the groundwork for the beginning of the
two-year public college in the Un;ted States was laid by

. the results of the private junior colleges and the actions
. - :
taken by the various educational leaders before 1900. The

greatest advances toward the eventual public commuhity/ff

college probably occurred from 1883 to 1900.°3

Institutgé} including such types as technical and

military, also began their rise before 1920; one-example

being the New Mexico Military Institute, founded in 1915.

A 1Jesse P. Bogue The Communlty College (New York
~ McGraw-Hill Book Co., 1950), p. 6.

2W1n Kblley and Leslie Wilbur, Teaching in the
Community Junior College (New York: -~Appleton-Century-
Crofts, 1970), pp. 5-6. -

3

Ibid., p. 6.




. . 9
Various federal grants in the area of vocationa;—techn;cal
education fostered the growth of institutes as well as
specialized.programs in the otﬁer more general colleges.

\\\ Also fostering growth during this period was the
’ starting of an associate in arts degree for Jjunior
AN college graduates who had completed certain required
N courses and programs. . :

\ . Ty

\\\ Period of Expanding
\ Occupational Programs
(1921—1947)

—

/It/is natural that community colleges emphasized
/goli\giate course of a transfer nature prior to 1921.
These courses were in greatest demand. Also, these early
colleges were quite oftenlyery small--many of them enrolled
less than 100 students--therefore, they lacked the size and
financial backing r\tge so-called '"terminal" programs.
However,'fhe idea J{_occupational programs received
4 : . noticeable increasing support from 1921 to %947. It is
interesting to note the comparison of growth of tha‘.‘
community colleges in direct proportion to Fhe number of
\ occupational programs established ;n both the olaer and

newly founded institutions.5

"~ 4gelley and Wilbur, Teaching in the Community
Junior College, pp. 12-13.

- 51bid., p. 14.

‘)

~_ S s
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Period of the ‘Comprehensive

Community College (1948--)

e
Like the other dates mentiqned to identifythe
stages of community college evolution, 1948 i
somewhat arbitrary; and yet this particular year
was selected logically. 1In 1948 at least three
significant events fostered the identifying caption,
the comprehensive community college.

-’ . g ‘/

Kelley and Wilbur indicated that the first event in that
year was the report of the President's Commission on Higher
Education for AmericéE\Democragﬁ. The report stated:

:The time has come to make education'through the
fourtéenth grade available in the same way that high
school education is available." '

The report was released beginning in December, 1947,
through February, 1948, and was issued in six volumes.
The Commission proposed that free public education should

v

be extended upward to includebtwo more years of study peyond
high school and that evéry state should esfablisﬁ local ‘
community colleges as a pért of the public school system
so that every person would have easy access to free
education through the sophomore iear.

The second EVgnt in that year was New York's
establishment of "9ne\bf‘the most comprehensive laws ever
enacted for the establishment of a staté;wide system and
was the first state to designate these institutions as
community colleges." Even the idea and name--communf%y"

college--~had been discussed and written about several years

prior to New York's action, however. The Commission on

bovsd
op]

~
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) 11 f
Terminal Education, in 1940, listed the community college

as essentigl;y a community institution. Furthermore, the

|
- . I
President's Commission used the term,commﬁnif§ college in \

its report of 1947-48. New York, however, paved the way

e w I
through legislation toward the reality of a comprehensive

community college &ystem followed by other states in the \
years later. ’ -

\
A third event which had national implication \
' . |
occurred in California, which along with New York seems

to have set many of the standards*in community college

growth and development. Almost from the beginning of its

|
community college establishment (occurring in 1910),. |
California led theanﬁfign‘in the rapid expansion of
community collegéigéﬁpuses. As mentioned'previously,

“\
&
California had the nation's first community college state .
|
‘law in 1907. From then on, other states watched Calif ‘

Y
with great interest and possibly looked for guidance in

the development§of their community college program. The

situation was no different even in 1948, when, the state Y"
then had established fifty-five community colleges. Later,
in 1969, the junior college directory noted that California

had the largest number of institutions--ninety--and the

ﬁﬂéﬁ%r has currently reached over one hundred.6

6ﬁelley and Wilbur, Teaching in the Community
Junior College, pp. 14-16.

17 | -




5 Legislative Status of .
| Community College in 1965 . L '
|

£ .

In most of the states, th% constitufionali%y of ////

M

the public junior coilegewie“impliéd’ratﬁér/than expressed. -
. RN . Thus, as Simms pointed out, l'under Amendment X to the

United States Conetitutipn, the responsibilmty for publlc

schools, having been deitﬁer "delegated to the United

States by the Constitution, nor ‘prohibited by it to the

States,' is reserved to the states respectively or to the

people. Under this power, only Callfornla//gs made - express
. constitutional provision for Jjunior col;eges .

The legislative deflnitiog/of the public community
college should be sufficiently broad to enable the

responsible local and state authorities to develop the

patterns of post-higheﬁzﬁeol education that will satisfy

the developing needs of their communities.h8

K

J’ * ‘ 7Charles Wesley Simms, The Present Legal Status of
U . the Public Junior College (Nashville, Tenn.: George
e Peabody College for Teachers, 1948), p. 14.

8

James W. Thornton, Jr., TheiCommunity Junior

College -(2d ed.; New York:. James Wigey, 1966), p* 92.
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MAJOR CONTRIBUTIONS IN PREVIOUS RESEARCH

A préliminary step in planning any investigation is
an orientation to the problem through reference to the
major contributions contained in previous related reseaybh.
Developed in the past, valuable information may usually be
located.

Much of what is referred to in available‘literature
deals with general working conditions (salaries, teaching
schedules, administrative policies, etc.). Kelley and
Wilbur stated that when generaliworking conditions are
mentioned, it is noted that professional nonteaching duties
énd functions neeé to . be included with these classified in
two categories: (i) those which are mandatory and (2)
those which are obligatory. By definition, both mandatory ’
and obligatory duties are "required";ithey differ to the
extent that mandatory duties are thosé whiéh are officially
requested of or assigned to, the teacher, while obligatory
duties are.those which are not officiaily assigned, but
are nevertheless obligatory.9

Garrison suggested, in a 1965-66 stuay, that key
issues and problems be divided-into four big areas: (1)

v
o
44

9Roger Garrison, "The Teacher's Professional
Situation,'" Junior College Journal, XXXIV (March, 1967), 16.

19
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administration and the context in which the teacher works;
. #i , o
including sglaries, fringe benefits, facilities, equipment}

o v

teaching loads, chances icf professional growth, and

intellectual stimulation;f(Z) job satisfaction, continued

~ : I
‘growth and intellectual stimulation on the job, with all/

the facﬁlty stating over and over again that TIME was a
problem; (3) problems of huge enrollments, gbw\to increase
efficiency, the teacher's part in fillling college goals;
andl(g) difficultiesﬂfacing teachers promoted to department
cﬁairméﬂships rapidly, without the prdper training and

orientatien.10

o ‘
There are many varia#les, as [Garrison suggested,

but notice must be taken that teachi é load appears lost
among the 'key issues and problems"” in his study.
| In an .attempt to détermine fﬁculty atfitudes and
opinioné, Kelley and Wikbur determined a necessity for a
definite knowledge of jﬁﬁp what (the) faculty wants. Their
survey and studies show%éhey wﬁnt better or improved

A

(1) salaries, (2) teaching loads, (3) free time, (4)

working relations withﬁadﬁinistration, (5) lines of

¢

commuﬂiéation,'(G) standards of teaching and leérning, (7

student follow-up resulfs, (8) counseling and student

. placement, (9)'st§;us,énd prestige, (10) faculty

'1OGarrison, "Teacher's Professional Situation,"”
p. 15. , . .




cr om e ks s e s e e
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g
o

orientation, (11) opporfunities for professional growth,
(12) public relation (13) administrative leadership,
(14) quality among/the staff, (15) financing,Q(lﬁ) .
cooperation among staff, (17) articulation and coordination
within and between levels, (18) attitudes a;ong-students
and teacher7/ (19) methods ‘of teacher evaluation (20)

methods of staffing, (21) agreement on philosophy,»goals,

purposes, and functions, (22) continuity of 1earning, (23)

faculty voice in college government, (24) freedom from
unnecessary pressures, and (25) faculty fringe 'benefits.11
What happens when a group of teachers DO NOT get
what they want? Among the possibilities range the '"da
nothing but complain"” attitudes to the extreme of labor

¢ .:"
organization practices oI:striking " 'One instance in

1966-67 found the Cook Cqunty College (Chicago City

College) Teachers Union to be the "first major two-year
., @

college in the nation to achieve the breakthrough to a

- 12-hour load" following its strike, with the major lesson,

that the .faculty demand for'determination of their WOrﬁing )

conditions might no, longer be ignored. According to

Thornton:

11Kelley and Wilbur, Teaching in the Community
Junior College, pp. 214-215

/

21
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Teaching ass{gnments in public community collteges
tend to approximate fifteen credit hours of teaching
per semester, with some variation between twelve and
eighteen credit hours.12 . ’

When, in 1939, Conley studied the work loads of

public junior college instructors, he found five departmenté:

(agriculture, art, biological science, engineering, and

physical science) in which the teaching load exceeded -
20 clock hours. It ﬁust be noted that in each of these
départments, there is a high ratio of laboratory hours to
lecture classes. In six other depaftéegts, he found
average loads of between 16 and Zd hours week1§>(commerce:
home economics, mathematics, natural sciénce, physieal .
education, and social écience), each of which finds it
"usual for the scheduled weekly hours to exceed the credit
value." In the remaining four departments (education,
English, lgnguages, and music), 15 hours per,week'or less .
were spent in the classroom.13

In addition, Conley discovered that the average

time devoted eacb week to instructional duties amounts to

thirty-five hours, almost equally divided between

12The use of credit hours as a basis of computing
load will lead to variations in the number of classroom
hours per week required of instructors in different
disciplines.
Thorntol, The Community Junior College, p. 138.

131pid., ph. 138-139.
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classroom and nonclassroom instructional duties. To this,
/ thirty-five hours must be added more than eighteen hours
per week that instructors spend in other duties--student
activities, committee work, administration,eand .
The total of fifty—one hours of professional

3

activity weekly is_not out of line with the findings of

others investigating similag situations.14

miscellaneons

\
Hillway //grized the situation as follows.
"fifteen hours in/ihe classroom, fifteen hours in lesson

conferences, community

/preparation, and fifteen hours in

//meetings,

~
-
-

and‘similar activities."

15

is the

An additional factor, yet unmentioned,
number of different class preparations required--especially
ki; unrelated subject fields. Koos, after ;epprting on
class preparations-of. 1458 instructors in 48 community (
collegeiy recommen@ed that instructors be equipped to teac

more broadly than in a single subject." He found that 45

/ percent of his respondents taught in a singlé subject

field, 36 percent in two fields, 13 percent in three,

/ 6 percen f r more fields. Although most teac

 14yg4114am H. Conley,
Instructor,’”" Junior College Journal,

"The Junior College
IX (May, 1939), 509.

15Tyrus Hillway, The American Two-year College (New
Harper and Row, 1958), p. 200. /

York:

»
.

v /l’
23




4 in major and mindr subjects fields,:

P~ N .

e percent) must on bccasicn be expected to teach in one or
3 : ' /

two additional fields‘%f
In 1958, fifty-one\California communlﬂy colleges

reported that they expected NO preparations 9ther than the
\ ,

major or minor field.lq\ i y ; ~

\

\SUMMARY T

\ / \
The findings derived\from relekant related

/
-~<%-literature were limited. A library search failed to

produce adequate information so a;/;RIC search was ipit ated
using appropriate terms: community college teaching\load,
‘junior college teaching load, clock hours, cop;uﬁitg
college teaching‘assignment. This still did/n’ot produce
any relevant data. \ . h
The available literature sa staptiated the need
for the study in secerai ways. . Ear?;\studies produced
varying expectations of faculty teaching load, many of
whicﬁ-are yet unchanged.
Key iss;;s and problems of general working
a . . \\ :
16Leonard V. Koos "Junior College Teachers

Subjects Taught and Specialized Preparations," Junior
College Journal XVII1 (December, 1947), 203. . .

17

Thornton, The Community Junior College, p. 139.
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N #
condition@ "lose" the problem of teaching load or clock .

- hours assigned, and théaimportance“df each to the faculty,

‘among ‘wther necessities.

Faculty does rank teaching load hlgh on the 11st
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‘ | - | o \\Chapter 3 ’

-

) N o N
. / THE PROCEDURE \

-

To effect this\studyl'"AQa1y§is of Ca%§f0rnia
. s o ~

Community College District PoliciQ§( ;f& Teaching

A A
Load," two basic pgbbedures were uS@d', Ki) a review of
Y9 . .

/ W
related literature and (2) a surveyi' ‘The study

necéssitated the development o%,’]gurvey: a state-wide

S
fAndards at each of the 102

survey of class schéduling :
* 0

This chapter fl€als with an overview of'the

population stugies, selection of the econtrol group, and .

¥

the development of the questiggnaire. . ;
-~ .

./ SELECTION OF CONTROL GROUP STUDIED “

4 . N . t

/;

p The California community’college'assigned teaching
&

/‘fi;ads are generally prescribed by the district policy of
b4 ‘ .
each, Accogding to phe district involved, requirements

for assignment of faculty as to teaching differ.

Instructors are generally assigned varying feaching clock

hours, The procedures of assignment var&, but generally

are determined in comparison with academic clock hour

- r




POPULATION INFORMATION

v * - .
The population for this study was composed of the

102 California community colleges and policies followed
'Ior teacher assignment in each. The California community
oollege'systEm is widely situated throughout the state with
"66 institutions in the southern portion and 36 in the
_ northern area (San Francisco and above). The system spans

e state for nearly 800 miles, from Weed‘in the north o

San Diego in the south. The principal function of th? ' f»#
system. is to provide an '"open door" policy of post- high- '/i.!
schood education Jor all. : . SO fﬁ

- / B f

DEVELOPMENT OF THE QUESTIONNAIRE \\ / E

The principal sqﬁfce of information for this study -
a questionnaire. This instrument was designed ‘with
the purpose of‘oroviding a sound basis for future researchh. d
) as well as improvement in teacher teaching load ass1gnments.
It was decided that the most effective instrument
for securing a variety of data from 102 sources was 2 A
_written questionnaire. The ﬂnformation afforded a S
consistent presentation to the respondent and‘the datal‘
4}~/'could he recorded in a manner which simplified tabulation.

The guidelines for the formulation of questions were
' ( . %

.. )




by the following criteria:
1. The answering -of questith'would require a

minimum of effort.

I
#

2. The questions were primarily designed to gather

4

information about faculty teaching load, in relation to

clock houré.

f

3. The dﬁestions were gathered to collect data

about selected disciplines. ¢

o

. 4. The answers to questions would be reported in

a way amenable to accurate comp tation, analysis, Fnd N

\

.

interpretation. ¢
5. The wording of the questions must be easily

stood by all fespondenfs.

’

According .to the above criteria, the'questions were

.

constructed to college informafion regarding the following:

"Are 'standard teéching loads' equafed to
lecture hours per week?" e

. If answer was yes, what number of hours .is
the guideline based upon?
Range or‘average clock hours per Week for: o
1. Occupgiiénal education instructors
2. Physical eduéation instructors
3. Business instructors -
4. Instructors wh ave laboratory, studio,

performance, ‘or er classes which are
not considered lecture in nature. °

’ 28
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(In-lecture/nonlecture combination loads,

are the nonlecture hours computed in pro-

portion to lecture hours?

1f 50, what is the ratio used? )
S. Instructors hav1ng English composition

classes = ,
éf\ioreign language instructors
7. Other~academic instructors -

~ <

8. Physical science finstructors hours in :
lecture. Are agditional laboratory hours
required? T

.

H

Are instructors assigned more than two lecture
hours consecutively without consent?

Are instructors expected to be on campus more
than seven (7) Zours in any one day? -

Are instructorﬁn/ssigned more than threeX(3)
classes requiring different preparations?

If it is necessary to assign an instructor a
heavier than normal schedule in one semester,
4s the schedule of the instructor reduced
proportionately the following semester?

If so, how?

LY

From the above information, the questionnaire was

developed (see Appendix A). -
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~ ADMINISTRATION OF THE QUESTIONNAIRE

After construction of theiquestionnaire, the
instrument was mailed, togethezﬂ?}th,a self-addressed,
stamped‘return envelope to each of the 102 coﬁmunity
colléges in California. Each was specifically addressed.to
the dean of instruction and/or occupational edJ;ation.
Returns ﬁpre tabulated as they were received. In the
organization of the questionnaire, other areas of
responsibility (instructor teaching assignments) were
mentioned as to clock hours required of instructors in each
to determine whether a "standard teaching load" was being
followed by individual districts contacted. . '

A personal follow-up letter urging cooperation in
the study was addressed to those deans who did not respond
to the fi;;t requesﬁ‘(see Appendix B), and duplicate
questionnaires, cover letters, and return envelopes were
provided.

Each included the offgr of a‘réturn of data
gathgred, should the respondent so desire (see Appendix C).'

LY

Colleges having respondents to the questiqnnaire

are listed in Appendix D.




SUMMARY

-

The description of basic procedures used in the”
development of the study dealt with: (1) a description of
the population studied, (2) selection of the control group,
as well as (3) construction of the questionnaife.

) 'At the time of the study,‘there were 102 communit&
colleges in California, many with differlng policies as to
requirements for faculty assignment Each of the colleges
was surveyed-with a written questionnaire, planned to
provide respbnses to various data selected in relation to
faculty teaching load

Following construction of the- questionnaire, the
instrument‘was mailed, along with a self-addressed,
stamped\retuin envelope, to each California community

.college. A personal foIiow—up Jetter was directed to

those deans who did not respond within reasonable amount

of time to the first request. The second request included

.

duplicate questionnaires,fcover letters, and return
envelopes.

For those desiring data collected, a response was .
-

-

solicited in the questionnaire.

.
Il




Chapter 4{
- . RESULTS'.
f

The first three chapters were concerned with the

1is
statement of the problem and its&importance, a rev}ew of

literature, and.a presentation qf the"procedures utilized
in conducting the investigation?

This chapter reports the results of the survey of
faculty teacﬁiﬁg loads, additional assignments, and othe£
related information. The procédures used in con@ucting
the survey were described in Chapter 3. Repogted here are
the findings from 73 replies from Califormnia community
colleges returnihg questionnaires.' This represented a
72 percent return, which was considered to be an adequate

sample. ; E

- frame of reference for" answering the questionnaire, the

term "standard teaching load" as equatedfio'lecture hours

-
[

per week/was useg.

' To facilitate analysis of the data, structured
iesponses wefe.asked for to eQ§uré comparability, but
several items allowed open-ended responses to 6btain

maximum detail and comment. he instrument was divided

26 ’ o

32

!

;

|

]

i

5

|

, f |
. / |
So that all the respondents would have the same |
|

3

i

g

i

|

i

:

|

|

1

l

1

3

;

J




27

into sections based on each instructional discipline for

clarity of response. ' ' ‘ .

STANDARD TEACHING LOAD

s

As a method of determining the number of colleges

surveyed that were engaged in following standard teaching
load as a guideline, the instrument inquired as to whether
or not standard teaching load was equated to lecture hours
per week. Of the respondents, 48, or 65.8 percent,
reported that this was the policy generally used;:g, or
12.3 percent, reported that this was not so at.the
particular institution; and 16, or 21.9 percent, gave no
responseoto this question. Upon further éxaminatioﬁ of
the 57 respondents who stated that standdérd féaching load
was a policy adhered to; it was noted that of the 57,

52, or 89.5 perqent, DID follow the fourteen or fifteen
clock hour sbhedulipé as a guidéline (see Table‘1 for
distribution of the réﬁéinder of the respondents, all

amounts negligible).

a ey
. .

. .
PE—

Occupational Educatibn

Instructors ’

Replies indicated that the area of occupational\

[

education was one of the least consistent in assignment of
faculty clock hours. Clock hours reported rgnged from

fourteen to thiTty-fiée hours per week, and many areas.
. - ,h:»

v

«
) *

33
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Table 1

-
Stapdard Teaching Load (N = 57)

.
o

Total Number . Percent
clock of \ of
hours ; respondents response
14 or 15. 51 89.5
15 to 17 2 3.5
N .
18 to 20 . 2 ) 3.5
21 to 24 2 3.5

AR
9

overlapped in assignment. Since each occupational program
necessitates varied scheduling, the responses clearly
indicated ?%at there was Eé clearly defined pattern.
Of,the participating colleges, 3, or 4.1 percent,
reported clock hours assigned in the range from fourteen
to thirty-five per week, and was noted as a special case
due to the wide range possible at those institutions.
Seven, or 9.6 percent, reported a range from fifteen to
eighteen hours; whiie 36, or 49.3 percent, reporfed their
assignments in the range of eigﬁtgen to twenty-four hours;
8, or 10.9 percenf, noted a range }rom twenty to fwgg@?j\)
four hours; 5, or 6.9 percent, repérted from twenfy to

thirty clock hours; and 4, or 5.5 percent, gave no answer

to the question.
\

34
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In rec§rding returnedidata regarding physical
education instructors, it waéfhotgd that fhere was a great
overlap 6f assigned hours, and the information(was
recordeh in Table 2, since the_variations formed a
significant differential in expectation of faculty‘
teaching load. ,The highest percentage noted was the group
of thirty respondents that formed 4i.2 percent of the gréup
responding and placed their faculty in the twenty to

twenty~four hour scheduling of clock hours.

Table 2

Physical Education Instructors (N = 73)

———— -

Total Number Percent
clock of of
shours ) respondents response
14 to 18 4 ) ‘ 5.6
15 to 22% 8 1.0 .
18 to 21 16 21.9
20 to 24 30 . 41.2
24 to 28 ) 5 . 6.8
29 and over 1 . 1.2
No response "9 12.3 ’
° Nl o

. *Qverlap of hours

39
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-
Faculty load for business education instructors

formed an area of response that is significant with 40;

or 54.8 percent, of instructors expected to teach fifteen

to eighteen clock hours while an additional 20, or 2%«

percent, assigned to eighteen to twenty-one ck hours,

with some of the larger number éssign in "practical
observation" according to notes included in respondents'

replies.

Table 3

Business Education Instructors (N = 73)

Total Number Percent
clock of of
hours respondents response
8 to 15 1 ‘ 1.4
15 to/18 ‘ 40 54.8
18 to 21 . 20 . 27.4
21 to 24 .3 4.1,
C . PR
No response 9 12.3

Responses regarding teaching haurs for instructors
who have laboratory, studio, etc., were less clearly.

. . £
defined. Table 4 presents notes regarding overlap in °

>

expectation of hours spent.
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7 A Table 4
. . .
Clock Hours Stated as Guideline for Instructors Who
' Have Laboratory, Studio, Performance, or Other
Classes Which Are NOT Considered Lecture in
Nature (N = 73)
© Total' : Number , Percent
clock R of “ . of
hours respondents , response
15 to 20 11 _15.0 -
18 to 24 26 35.6
20 to 25% 21 . 28:8
25 and above 2 2.8
No response . 13 ’ ' 17.8
. *Note overlap in hours
Lecture/Nonlecture . : )
,Combination Loads L,

The questionnaire reduested specif;c information
regarding lecture/nonlécture combination teaching loads:
(1) Are the nonlecture hours computed in proportion to *
‘ lecture ﬁéurs? (2) 1f so, what is the ratio used?

ASixty, or 82.8 percent, of the total 73
quéstionnaire‘respondents answered the question. Of thoéé .
responding; 48, or 80.0 perdent, reported in the -
Fffifmative; and 12: 5; 20f0,peppent, reprted that

honlecture hburé ﬁeré not computed in proportion to lecture

hours.

_ . 37 -
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/ Lack of respon to this question seemed to
indicate a basic 14&} ference to this need faf an
established ratio. able‘5 illustrates somé of the:
differences in ratid -used in response to Question 2.

: . Table 5
Ratio Used in Computation of Lecture/Nonlecture
and/or Laboratory Hegurs (N = 48)
, Number Percent
Ratio used--hourly of of
respondents response

1 lecture to 1 lab* 1 2.1
1 lecture to 2 labs 6 12.5
1 lecture to 3 labs ‘4 8.3
2 lectures to 3 labs ‘ f6£ . 33.3 -
3 lectures to 4 labs 8 16.7
15 hours lecture and Pl

20 hours lab*¥* 2 4.2
15 hours lecture and ‘

25 hours lab** 4 8.3
Individually determined, -
~ "varies'" according to

subject matter 7 14.6

*This is a speclal case as assigned load MUST meet

18~hour load requirement.

**Each noted that this time was ™partially spent in

38

.

. superV1sing teaching assistants, NOT actual teaching load."

Y
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~Instructors conpducting English composition were

categorized iﬁto'two significant areas with 40, or 54.7

percent, expected to spend fifteen to seventeen clock

ho?rs in the classroom; and 23, or 31.5 percent, assigned

. to 4welve to fourteen hours (see Table 6 for further data).

s

r Table 6
Instructors Conducting English Composition Classes
¥ (N = 73)
L
Total Number Y Percent
clock - of : « )y
hours respondents ponse
12 to 14 23 “ 31.5
15 to 17 40 54 .7 ,
18 to 21 "2 . 2.8
22 to 24 2 2.8

No response ' 6 - ' - 8.2

It is notable:that foreign language instructors

followed a more definite’pattern with 54, or 74;0 percent,

of the total respondents assigned to fifteen to eighteen

clock hours (see Table 7).

The .MOST clearly defined pattern of assignments is’

that which includes the "other academic faculty," not

mentioned thus far in the study. The assignments for this

group found 65, or 89.1 percent, of the respondents

39 —
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Table 7 -

Scbeduling for Foreign Language Instructors

(N = 73)
’ Total, . . Number - Percent
clock ‘ . oof 7 of .
hours - respondents response -
12 to 14 2 2.8
15 to 18 . 54 . 140
18 to 22 : 12 16.4 ’
- e
- 22 and above 1 1.4
No response 4 5.4 /

-

[ 4
-3

nssigned to the fifteen to twenty hours scheduling (see\'
tTable 8 for additional data) no ’ ’ &

i Less. than one half of the physical science "
instructors are included in the largest group able to be -
categorized Thirty-three, or 45.2 percent, are expected
to spend fifteen to eighteen clock. hours in the classroom.
Table 9 notes additional assignments required for some
teachers in this discipline ‘ . s

.. v ’ -
Physical Science Instructorsf_ : , ot

-
- ~

Of the institutions responding to‘the question/«,7
regarding tne requirement that physicalhscience instructors,
are assigned laboratory time, 26, or 35.6 percént, of the

4 .
total respondents (73) replied in the affirmative. 1In
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Table 8
+ Present Assighed Clock Hours for Other Adademic Faculty'
. not Included in Study thus Far (N = 73) '
{ ’ ¢ .
‘ Total R Number - Percent ’
: clock j h of ot
' Y’ hours ) respondents response
A2 to 14 2 2.7
» +15,t0 200 < 65 89.1
-~ 24 and above . 2 2.7.
) No response 4 5.5
i .\,};f\ - - - ~ © /
r s -
X N
: © 4 f\ , Table 9
Physical Science Instructors (N = 73) .
<. ., Total ) "’ Number Percent
. = clock 7 ot ~ .of ]
. , .hours respondents - = response
. v W‘ O T e - #Lv N v' pbo o e PRI U PO _m aza = v oayT -t
‘ 3 to 8 ) -8 ~ 11.0
9 to 12 12 -~ 16.4¢
- / -
15 to 18 " 33 45.2
,’/ ‘.//
18 to 24 8 o . 11.0
No response: 12° ) 16.4
. p ! //. ’

- text. o "

-

- e

o

-~

r

Note.--Fhther assigned hours in some institutions
for laboratory hours required are indicated later in the




to lecture hours; 5, or 19.2 percent, afe assigned to

laboratory sessions of three to five hours; and 14, or
53.8 percent, of six to nine hours; and 7, or 27.0 percent,

-

|

|

i

i A . -, JI

must spend ten to eighteen additional. assigned hours. ‘ ) -}
i

4

\

Instructor assignment of more than two consecutive

- lecture hours. ‘\?ated it was felt to be a necessary

A

part of this survey to determine additional data regarding f
faculty scheduling. When the question was included in the i

oL TN
survey as to whether instructors were assigned more than , .

two consecutive lecture,hours without consent, the
respondents stated that 33, or 45.3 percent, ARE; 35, or

. 47.9 percent, ARE NOT; and 2, or 2.7 percent "sometimes

e i

e //are given such assignments'"; with 3 giving no answer to

the question. .

1 . .
TN Y ag‘y~ ™ W e tha w{\- . o " T L S R TN P 1 e, . u\:-‘- [ .y Ve s ‘M‘ . 3 ,\—}
v

—

0y Requirement that instructors remain on Campus more |
1

-

than seven hours each day\ Additional instructor time

commitments presented the need'to seek response to the
v ' .. :
question, "Are instructors expected to be* on campus more \

) 4 . R

’ ‘than seven hours in any one day?" Of those institutions

!

|

|

|

i

\ replying to the question only 8 replied in the affirmative; | i
59 responded negatively; with 6 declining to answer the (/ i

i

A v , L ,
N question. : d .

o™ R L8 3
. . .
)
\ 4
.
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0 ‘ .
Assignment of instructors to more than three

different preparations. When presented with the guesxibn'

regarding tge assignment of teachers to more than three '
preparations, of the respondents €¢73), 50, or‘6&.5 percent,
replied affirmatively; 17, or 23.2 percent, responded in
the negative; with 2, or 2.8 percent, stating “éeldom

done'; and 4, or 5.5 percent, not answering.

Q,

Additional féculty assignment. When it is

occasionally necessary to assign‘an instructor to a heavy

schedule in one semester, is the schedule of the instructor

" reduced proportionately\the~following semester? Of the”

P

answers received from the total group -of néspondents, 69 .
responded affirmatively, with 4 replying that the schedule . °

was NOT,reduced.

»

- . e . v - . v AR RN

ng that the schedule was adjusted -~

w . -

\
Of the 69 replyi

or reduced in the case of an overldéd, each was requested”

/ -
to include the method used to adequately compensate the -

——

instructor. Table 10 provides the respondents' réplies.

' N

AVAILABILITY OF SURVEY DATA TO RESPONDENTS

&

/ . .
*ﬁespondents were proyided with the opportunity to -

request survey“results with the follgowing results: 45, or

~

61.7 percent, sStated that they would want them when
available; 17, or 23.3 percent, replied negatively; with

11, or 15.0 percent, supplying no response. Method of

L)
I

. 13 : S .

N ‘ . ¥




response is siwn in Appendix C.

’ 1 Table 10

38

'Y

Adjusted (or Reduced) Instructor Schedule to Compensate

for Heavy Course Load Indicating Methods Used
. bz'Respondents (N = 69)

Number Percent
of of , :
respondents respondents ‘Method
7 """ 10.2 , Reduction in hours .
. the following
7 semester/quarter -
6 8:7 Monetary compensa-
tion using hourly
base
" %6 T 377 R .Future hours -
.. R ;)i‘ N equated and/or ,
el averaged
1 1.4 Release time
T4 5.8 i Mutual agreement
with division
chairman or dean
prior
25 - 36.2 Method not stated,

Just noted that it
was done
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.education instructors find themselves equally limited for

Chapter 5

SUMMARY, CONCLUSIONS, AND

RECOMMENDATIONS

x5
.

SUMMARY

<

The'purpose of this study was to survey the
presently functioning faculty teaching assignments within
the California ébmmunity college system in order to '
determine if ? standard guideline was in existence.

Teaching hours assiéned to community college

faculty directly influence faculty attitudes. Variables

'in assignments present areas of conflict in relationships

with those in other discipllnes Leaders who assign clock
hours are many times unaware that academic instrnctors feel

that their study time is limited, while occupational

time to enable them 'to keep their educationai presentatiéns
current with iﬁdustry advances, new methods of production,‘
and/or advances in technology.

At the present time, each district Sgrveyed appears
to act on an autonémous basis, as shown in the variables in

results gleaned from the survey responses. Suggestiohs in

literature imply a fifteen-clock hour load to be the

.
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optimum, and the California chancelldr's office supports

. this, however, many deviations from this wére found in
cbmpilation of results. ' )
It was noted that in disciplines such\;s English,
foreign anguage,*aﬁd other academic areas, that faculty

had more clearly defingd patterns of assignment, with

" English, foreign language, and most physical science, -

instructors assigned from fifteen to seventeen or eighteen _ -

hours; and ofher academic areas given fifteen to Eweg;y
hours as a geﬂeral expectation.

In the area of occupational education inifructor

assignment, the most inconsistencies were found,rwith
-hours ranging from fourteen to thirty-five hours per week,

and many areas overlappinsp::fjésignment. Not quite one ~

" half of the Tbspénizpts re ed from fifteen to twenty=

four hours, but. thil is not enough to establish a definite’

pattern due to man;\xifyingﬁresponses in smaller

percentages.
*

. Physical education instructors, .in spite of a few
oveglapping situations, maintained a.range in the area of
eighteen to twenty-four hours.

Other ;ésponsibilities, such as lecture/nonlecture
and/or léboratory houré brought varying responseé, each

requiriag in-depth evaluation of individual scheduling,

caused for thé most part by varying ratio computation
, ~

406
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methodology. \,JL ‘ \

CONCLUSIONS

A revigﬁ of the literatufe and an'analysis of the
results of the survey conducted led to the following
conclusions:

1. The most efficient scheduling of each skilled
faculty member should be expedited throhghout the California
community éollege system in order to best use the teaching
time of staff members. '

2. If the admihistration and faculty are unable
to devote %he requisite time to planning scheduling, the
educational quality will suffer.”

3. The philosophies of college administrative
bérébnnél determines the extent to z&ich the changes -
necessary may be made.

4. Thorough and effective planning is a necessary
prScess in the development of the qollege program to

effectively meet the educational needs of those to be

’

served.

5. While considerable differences exist in the

types of programs offered at the community college level,

each should be carefully scheduled with full instructor
consent, so that total instructor potential may be

utilized. ‘




RECOMMENDATIONS

$ 30n the basis of the findings and conclusions of
this study, the following ;ecommendations a&e made:

1. 'State agencies and both academic and \\
occupational education departments should establish
realistic proposals of expected teaching loads and make an
attempt to effecf any changes in the existing system for
their establiggyent.

, 2. Continuous assessment should be done regarding .

correlation of faculty teaching loads ip each discipline.

4
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‘guideline based upon?

5. Instructors having English composition classes average hours .
. 6. Poreign language instructors average hours each semester.

7., Other academic instructors average® hours each semester.

If it is necessary to assign axf instructor a heavier than normal schedule

Thank you for your participation. 5

May 15, 1975

As an Occupational Education faculty member of this institution,
conducting an independent survey of class scheduling standards in
California Community Colleges, I would appreciate your response to the
following questions:

Is your "standard teaching load" equated to lecture hours per week?
yes no ‘ If answer was yes, what number of hours is the

Please fill in the areas left blank for reply in the remaining areas.
1. Occupational education instructors have a range of to
per week. .
2, Physical education instructorsg normally have clock hours per weelﬁ.

3. Business instructors average hours per weeﬁ\
\ »
4. Instructors who have laboratory, studio, performance, or ot:her class
" which are not considered lecture in nature, usually teach hours
per week., ( .
In lecture/non-lecture combination loads, are the non-lect:ure
" hours computed in proportion to lecture hours? yes = - no .-~
. If so, what is the ratio used? . . .

per week.

» 2 N L

8. Physical science instruci:&i's average hours in lecture. Additional
_ laboratory hours of . are required. ‘ e ’

A

Are instructors' assigned more t:han Swo léct:ure hours consecutively with-
out consent:? yes no -_3 h ,

\\
Yo

Are instructors exp’:t:ed to be on camp&s more t:han seven (7) hours in any
Olfe dGY? yeB . ‘{-j, . "’ + "

.rp

Are instrudtors assigned more than three (3) ‘classes requiring different
preparations? yes no

Y
3 T

in one semester, is the schedule of t:he\‘ instructor reduced proportionately
the following semester? yes ng, If so, how?

: ”5\\ .

. B
r

AN SR
Results of this survey will be provided upbn request. If you so deairQ\

please check here » noting your name. ¢

\ © Very truly yours, A

-Frances F, Shaw
. * . Assistant Professor N
51 ©  Glendale College, - : .

1500 NORTH VERDUGO ROAD, GLENDALE, CALIFORNIA 91208 (213) 240-1000
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As yet, I have not received your respo\n'se to the survey
regarding' claés scheduling standards. As I mentioned in
the first'mailing, results of .the\survey will be provided

if you 80 ‘desire, hopefully the data will be helpful to yau.

s

. .
Thank you vory¥ much for your time Q}Ent in completing the

.. L
questionnaire, it is much appreciated. -

T~

Sincerely yours,

r—~_ ;E

03

(‘ y e o, »
1500 NORTH VERDUGO ROAD, GLENDALE, CALIFb‘RNlA,91208 (213) 240-1000 .

[y
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. T )
Upon completign of the recent survey on class scheduling
standards in-%alifornia community colleges, it was found

that the fol figures established a norm. L

Thed"standard teaching load" is is not '
ted to lecture hours per week. : '
(Number of 'hours the guideline isybased upon. v) o

. L

1. Occupational,education instructors have-a range of
: to .. per week.
2. Physical ‘education instructors normally hgve

hours per weék. , .

%

3. Business instructors average per week.

4. Instructors who have laboratory, studio, performance,
R or other classes which are not considered lecture in
nature, usually teach . hours :per week.

: . In 1écture/nohlecture combination- loads, the
nonlecture hours. are . are not
. v///h\cggpgted in proportion to lecture hours. (Ratio
used- % <) L .
5. Instructors having- nglish coﬁposition classes averagé

hours per week.

B Foreign,lénguége instructors average hours each
semester. ’ ' '; N -

+ 7. Other academic instructors averag hours each |,

. semester..

8. Physdical science Ynstructgrs average . - hours in.
lecture. Additional labodtory hours of - are
required. : -

‘Idstructors are areéh not assigned two lecture

_hours conigcntively without consent.

Instructors are are not . exped%ed to be on
camn&g more than- seven hours in any one day.

i

Instruyctors -aTe are not . assigned more than
three classes requiripg different pﬁﬁparationS- '



° e : 52
’ If‘it is necessary to assigm an instructor a heavier than
normal schedule in one semester,” the schedule of the

instructor is is not reduced proportionately
the following semester. .
) How? s
)
- Your interest in the survey’was apgreciated.‘ I hope that

the data will be beneficial to, your program. .

3

Thank you for your participation.

. .

Very truly yours, 2

o ) Frances F. Shaw,
- Assistant professor,

v . ///glendéle College

Y . - “'/‘
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RESPONDENTS TO QUESTIONNAIRE .

American River Céilege

- 4700 College Oak Driyve

Sacramento 95841
Antelope Valley College
3041 West Avenue K
Lancaster 93534

Bakersfield College
1801 Panorama Drive
Bakersfield 93305

Barstow Community College
2700 Barstow Road
Barstow 92311 &

Butte College
Route 1, Box 183A
Oroville 85965

Cabrillo College
6500 Soquel Drive
Aptos 95003

Canada College
4200 Farm Hill Boulevard
Redwood City 94061

Canyoné, College of. the
25000 West Vdlencia Boulevard
Valencia 9&359

erritOS’College ,
11110 Eéét Alondra Boulevard
Norwilk 90650

Cerfo Coso Community College

‘College Heights Boulevard

Ridgecrest 93555
11ege
5885 Haven Avenue
Alta LomQ\ 91701

~
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Citrus College
18824 Bast Foothill Blvd.
Azusa 91702

Compton College
1111 East Artesia Blvd.
Compton 90221 -

V74
Contra Costa College
2600 Mission Bell Drive
San Pablo 94806

Crafton Hills College
11711 Sand Canyon Road
Yucaipa 92399

Cuesta College
P. 0. Box d

San Luis Obispo 93406
De Anza College

21250 Stevens Creek Road
Cupertino 95014

Diablo Valley gollege
321 Golf Club Road
Pleasant Hill 94523

East Los Angeles College
5357 East Brooklyn Avenue
Los Angeles 90022

Evergreen Valley College
860 South Bascom Avenue

San Jose 95128

Fresno City College

1101 East Unmiversity Avenue
Fresno 93741

Gavilan College
5055 Santa Teresa Blvd
Gilroy 95020
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Glendale Community College Los Angeles Trade-Tech College
1500 North Verdugo Road 400 West Washington. Boulevard
Glendqle 91208 Los Angeles 90015 \

Golden West College 1os Angeles Valley .College
5744 Golden West Street 5800 Fulton- Avenue-
tington Beach 92647 Van Nuys - 91401

Hancock ?hllan) College Los Medanos éqllege -
800 South College Drive 2700 East Leland

Sanz Maria 93454 Pittsburg 94565 - -

Hartnell College Mendocifo College - ) 2™
156/ Homestead Avenue P. 0. Box 3000 ~
Salinas 93901 ' Ukiah 95482 )

Imperial Valley College . Merced College

P.0. Box 158 3600 M Street

Imperial 92251 ‘ Merced 95340

indian Valley Colleges Merritt College

720 Ignacio Boulevard 12500 Campus Drive

Novato 94947 Oakland 94619 “ : ‘ r
Laney College Miracosta College 7

900 Fallon Street ' One Barnard Drive

Oakland 94607 - ] Oceanside 92054

Los) Angeles City College Modesto Junior College
855 North Vermont Avenue 435 College Avenue-
Los Angeles 90029 o Modesto 95350

Los Angeles Harbor College Monterey Peninsula College
1111 Figueroa Place 908 Fremont .
Wilmington 90744 Monterey 93940 _

Los Angeles North San . Moorpark College -
Fernando ValleyiCollege 7075 Campus Road
400 South San Fernando Moorpar 93021
Mission Boulevard ;
San Fernando 91340 j Mt. San Antonio College it

, 1100 North Grand Avenue

Los Angeles Pierce College Walnut 91789
6201 Winnetka Avenue / )
Woodland Hills 91364 Mt. San Jacinto College

, . 21-400 Foothill Boulevard .
Los Angeles Southwest College’ San Jacinto 92383 -
11514 South Western Avenue ..
Los Angeles 90047

[ 4




Napa Valley College
2277 Napa-Vallejo. Highway
Napa 94558 ‘
North Peralta Community
. College-

5714 Grove Street
Oakland 94609

Orange Coast College
2701 Fairview, Road
Costa Mesa 92626

Palo Verde College
811 West Chanslorway
Blythe 92255

Palomar College
1140 West Mission
San Marcos: 92069

Porterville College
900 South Main Street
Porterville 93257

Redwoods, College of the
Eureka 95501°

Reedley College
995 North Reed Avenue

Reedley 93654 .

Rio Hondo College
3600 Workman Mill Road
Whittier 90608

BRiverside City College
4800 Magnolia Avenue
Riverside 92506

Saddleback College .
28000 Marguerite Parkway
Mission Viejo 92675

San Bernardino Valley Collegé

701 South Mt. Vernon Avenue
San Bernardino 92403

- P. O. Box 246

v

San Diego City College
1425 Russ Boulevard
San Diego 92101

San Diego Evening College

3375 Camino Del Rio South

San Diego 92108
San D o Mesa College
7250 sa College Drive
San Diego 92111

[]
San Jose City College
2100 Moorpark Avenue
San Jose 95128
Santa Ana College
17th Street at Bristol
Santa Ana 92706

Santa Rosa Junior College

1501 Mendocino Avenue ,

Santa Rosa 95401

Shasta College : '
1065 North Old Oregon Trail
Redding 96001

Sierra College
5000 Rocklin Road
Rocklin 95677

Siskiyous, College of the
800 College Avenue
Weed 96094

Solano College

Suisun Valley Road
Suisun City~ 94585

Southwestern College
900 Otay Lakes Road
Chula -Vista 92010 -

Vietor Valley College
P. 0. Drawer 00 C-
Victorville 92392




West Hills College o
300 Cherry Lane ‘ : [P
Coalinga 93210 ’ )

West Los Angeles College
—.—————"" 4800 Freshman Drive
Culver City 90230

Wegt Valley College
1400 Fruitvale Avenue
Saratoga 95070

: Yuba College
7 2088 North Beale Road ) 1
Marysville 95901 )
Lake Tahoe Community College
District ' .
P. O. Box 14445 ’ _ : //
; South Lake Tahoe 95702
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